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Growth of Vocational Guidance. 
Every true parent, teacher or earnest worker 
for a better civilization through whatever line of 
effort is interested in Vocational Guidance. It is 
inevitable that he should raise the question as to 
what life work will result in the greatest' success 
for the one for whom he wishes the best. 
In that sense Vocational Guidance is as old 
as civilization. As soon as co-operative effort 
brings in the divisions of labor a differentiated 
carrier is inevitable and a choice of one's work 
must be made. 
It is natural that the thoughtful person 
must at some age raise this question and wish to 
find the most reasonable answer. The answer when 
found may not be one fixed for all time, but one 
that is best for the present. 
The thoughtless person with a "happy-go-lucky" 
disposition may be willing to avoid decision. He 
takes life as it comes instead of at t empting to shape 
or build his life. If s~me person takes wise thought 
;for him and is able to lead him, it will be better 
for society. 
· The expression "vocational guidance" has 
not yet come. to have a uniform meaning, but the 
general significance is obvious. One who wishes 
to trace its growth will do well to read nThe Vo-
cational Guidance Movement" by Mr. John M. Brewer. 
He gives credit for the beginning of genuine Vo-
cational Guidance to Professor Frank Parsons and 
his book "Choosing a Vocation". In 1901 
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Meyer Bloomfield organized the Civic Service House 
in Boston and gave Parsons a chance to demonstrate 
his theory by counseling. In 1908 this work was 
continued and aided by the organization of the Vo-
cation Bureau. The following year found Bloomfield 
in charge of the reorganized Bureau. He and 
Mr. Frederick J. Allen, assistant director, became 
successful missionaries of the guidance idea and 
continued the work until 1917 when Mr. Bloomfield 
took up work for the United States Shipping Board 
and the Bureau became the Bureau of Vocational Guid-
ance of the Division of Education, later the Graduate 
School of Education, of Harvard University. 
Mr. John M. Brewer is now Director of the Bureau and 
Mr. Frederick J. Allen is Research Associate and 
Editor of The Vocational Guidance Magazine, organ of 
the ·National Vocational Guidance Association. 
Dr. Brewer and Mr. Allen have given courses 
in Vocational Guidance in Harvard and Boston Uni-
versity. Similar courses in Columbia and other 
Universities have done much to give a wider under-
standing of the problem. 
The co-operati?n of the Vocation Bureau with 
the Boston School Department resulted in the estab-
lishing of the Department of Vocational Guidance in 
1915, in order to carry out systematic and thorough 
work in the schools of Boston. Similar provision 
for well organized work through school systems has 
been made by New York, Philadelphia, Chicago, Pitts-
burg, Cincinnati, and other cities. 
During the years from its founding to its 
transfer to Harvard the Vocation Bureau gave atten· 
tion to consultation wit h adults in regard to the 
choice or change of life work. There was the hope 
that much could be done to remedy these cases of 
11mi sfi t s 11 • Mr. Allen made studies of many indus-
tries in order to secure exact information which 
would be available for such counseling. There came 
about a shift of emphasis from cure to prevention: 
from dealing with those who were not successfully 
employed to so guiding that poor adjustment should 
not occur so often. This accounts for the progres-
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sive entrance of the movement into the school systems 
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throughout the country. There remained, and will 
continue to remain~ an important work to be done 
by theY. M. C. A., and many otl1er social service 
organizations of a similar type, for those who are 
outside of the regular school influence. 
It will not be our purpose here to compare 
the details of organization in these cities. Their 
similarity of aim has resulted in some degree of 
similarity in form. It may be fair to assume in 
general that a Vocational Department of a city school 
system will have one person acting as head of the De~ 
partment. A central office provides for collecting 
and making available for use in the schools all vo-
cational information which will be of value to the 
department. Counselors in elementary, high and 
special schools must supervise and aid in every pos-
sible way in the three-fold work of guidance, place-
ment and follow-up. Tllere must inevitably be close 
co-operation with the attendance department. Under 
the head of guidance may be included that part of the 
educational program that is to furnish information 
about vocational and educational opportunities and 
local industries and, through these, to awaken voca-
tional interests. Such an arrangement is not to 
lead to a duplicating of authority, but to gain the 
greatest good through co-operation. The placement 
5 
work will be of various kinds. It may include per-
manent placement and readjustment, or temporary - as 
in the case of aid in finding employment for the sum-
mer. There may be placement for part-time wo~k, af-
ter school and Saturday. The follow-up work is of 
a more varied nature. 1~e more thoroughly it is 
done the more the influence of the school will be felt 
in the h ome and in the perplexing problems of indus-
try. When this is accomplished in an effective way 
there will be less work to be done by the many other 
agencies for social efficiency and peace. 
In an address delivered before the National 
Education Association, in Boston, in 1910, Charles 
W. Eliot called at t ention to the "Value During Edu-
cation of the Life-Career Motive 11 • Obviously such 
a motive must be a vitalizer of school work for any 
pupil. The wise teacher uses Vocational Guidance 
for the double purpose of motivation and direction. 
This address, doubtless, was an aid to the develop-
ment of Vocational Guidance and Industrial and Voca-
tional Education. 
The work of Parsons and his early associates 
received publicity in this country and abroad. But 
it can not be safely assumed that all Vocational 
Guidance work can be traced to this one source. It 
soon became evide nt that effective guidance could 
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not be done by one brief concentrated effort, but 
must be knit up with the work of education, and, 
therefore, find its natural field of activity within 
the school. 
In Grand Rapids the emphasis upon Guidance 
and Life-Career Motive had already been made by 
Dr. Jesse B. Davis as a means of vitalizing the work 
in English Composition. The account of this is 
given in his book "Vocational and Moral Guidance". 
The inclusion of the word 11 Moral 11 in the title is 
due to the conviction that such counsel is far too 
important a factor in success to be omitted or to 
be assumed to be understood or implied in the short-
er term "Vocational Guidance". 
In 1910 a meeting of those interested in 
Vocational Guidance was called in Boston with the 
result that three years later a National Vocational 
Guidance Association was formed. Its annual meet-
ings were held for many years in connection with 
those devoted t o the interest of vocational or In-
dustrial Education. But later the movement gained 
independence as part of the National .Education Asso-
ciation meetings. Branch associations developed 
in various parts of the country until now there are 
sixteen. 
The extent of the movement is indicated 
by the following list of the location of these as-
sociations: 
New York City 
Minneapolis 
Philadelphia and 
Vicinity 
New England 
Southern California 
Washington, D. C. 
Rochester, N. Y. 
Western Pennsylvania 
New Orleans 
Northeastern Ohio 
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Chicago 
Cincinnati 
Teachers College, 
Columbia University 
Missouri 
California Kansas City (Kansas) 
It may be safely assumed that educators in 
general are convinced of the need of Vocational 
Guidance, but frequently those in authority are not 
yet convinced that they can safely determine just 
how the work is to be done. 
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The Growth of the Junior High School. 
A complete history of education would be 
required in order to trace all the influences that 
have come down to us from past ages of such a nature 
as to bring about the reorganization which we know 
as the Junior High School. Many places throughout 
the country now claim to have been the first to es-
tablish such a school. It is useless for our pres-
ent purpose, however interesting it might be, to 
trace out the reliability of such claims. They 
are indicative of the opinion in which the movement 
is now held. It is felt that primacy in the found-
ing of a junior high school is now an honor that 
any community might well desire. 
Whether in the period imrnediately preceding 
the rise of junior high schools, or during the past 
thirty years, certain feelings of dissatisfaction 
with the old organization of eight or nine grades 
and a four-year high school have appeared. These 
ideas have been responsible for the growth of the 
movement. 
There was the impression that our secondary 
education was delayed too long, especially when com-
pared with some European school systems. As are-
sult, many advocated a change from eight years of 
elementary and four years of secondary to six years 
of elementary, three of intermediate or junior high 
school and three of senior high school. 
The large number~ who dropped out of school 
in the upper grades and in the early years of high 
school could not be explained wholly on the ground 
of economic need in the home. 
We were obviously failing to meet a real 
need of large numbers. 
This need called for a more careful con-
sideration of the great differences in the capacity 
and interests of children and especially those in 
the adolescent age. .Charles W. Eliot urged the 
"shortening and enrichment of school programs". 
This was not with the hope of having pupils actu-
ally leave school sooner, but to bring about a 
situation such that they would enter life with a 
better equipment whenever they did leave. 
In the attempt to meet t he needs of larger 
numbers of pupils whom the schools had failed to 
retain, it was inevitable that there should develop 
a greater appreciation of the extent of variation 
in individual needs. This focused attention on 
the child as the end and not the subject material 
however nicely supported by custom and precedent 
it might be. Instead of being a device for se-
lecting a small number who could meet certain 
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academic requirements and preparing them for colleges, 
or other higher institutions of learning, the schools 
of a democracy must meet the needs of larger numbers. 
Public schools supported by the public funds could 
hardly lay claim to an honest policy if the real bene-
• 
fits were to be gained by the few. 
Though not a part of the educational theory 
back of the movement, another situation developed in 
many communities, which enabled school boards to se-
cure public support in making the transition to a 
junior high school reorganization. The increase in 
total school enrollment frequently resulted in over-
crowding. An easy way out of such difficulty was 
offered by building a new building for the use of the 
junior high school. This gave relief to the elemen-
tary and high schools and postponed the erection of 
larger building that would have involved greater ex-
pense. 
Moreover, the changes in society have been 
of such a nature as to place new burdens on secondary 
education. For the common welfare, and in order that 
the perplexing problems of a much more complicated 
social order may be better understood and solved, 
larger numbers must have more than an elementary ed-
ucation. Even for national security we can no longer 
trust to the skill of the few. Class differences 
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must be reduced in order to maintain a workable de-
mocracy. The increase of city population and the 
changed types of family, church and social and in-
dustrial life and influence all unite to make the 
task of the school greater. 
In taking larger numbers beyond elementary 
education, but often not through or beyond secondary 
education 1 there comes the natural demand that a 
. 
greater emphasis be placed upon immediate rather 
than deferred values. 
The goal of education is given in "Cardinal 
Principles" as follows: 
nEducation in a democracy, both within 
and without the school, should develop 
in each individual the knowledge, ideals, 
interests, habits, and powers, whereby 
he will find his place and use that 
place to shape both himself and society 
toward ever nobler ends.n 
Before the junior high school development 
it was often possible to give the individual knowl-
edge under the method or point of view of subject 
teaching with a measure of success. It is our hope 
that thoroughness in instruction may not be lost 
sight of in giving our attention to broader aims. 
In regard to ideals it may be hard for us to judge 
whether those we gained in our own years of adol-
escence were not traceable to our type of home and 
community life rather than to special virtue in the 
kind of educational procedure. In regard to the 
development of interests, habits and powers, those 
who know the junior high school in operation feel 
that it offers greater chance of success than the 
older system. 
• It is worth while to return to this state-
ment of the goal of education repeatedly, that we 
may be sure that our movement is really progress. 
Perhaps no one statement shows more clearly 
how far we have advanced from the aim of our former 
elementary schools with its emphasis upon the three 
R' s than that given in. "Cardinal Principles". The 
main objectives of education there given are: 
1. Health 
2. Command of fundamental processes 
3. Worthy home membership 
4. Vocation 
5. Citizenship 
6. Worthy use of leisure 
7. Ethical character 
While formerly the cownand of fundamental processes 
received the greater part of the thought and atten-
tion of educators, the changed conditions of life 
have now made it necessary for the school to defi-
nitely recognize its obligation to meet the needs 
indicated by the other six objectives. This does 
not mean that they are new. It does mean that the 
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home, church and other social and industrial organiza-
tions are not satisfactorily providing for these. 
So significant is this list of objectives 
that it is constantly referred to by recent writers 
in the field of education • . Many prefer to group 
"worthy home membership", 11 citizenship" and "ethical 
charactern in the one term nsocial-civic 11 • 
\~en education is thought of as a co-operative 
community enterprise, the results of which are to be 
beneficial t p both the community and the individual, 
the more comprehensive statement of objectives is 
justified. 
While these objectives apply to the whole 
field of public education, there are easily recognized 
reasons why they are of especial significance when 
we are considering the junior high school problem. 
In most states compulsory attendance laws are such 
t hat pupils will reach the junior high school grades 
before leaving school. In many cases they will 
leave before the high school course is completed. 
The objectives are of such a nature that they cannot 
be completely met in the elementary grades. There-
fore, definite provision is needed to meet these 
needs for those of junior high age. 
The community to-day cannot safely trust all 
h omes to adequately meet the needs of health education 
in t he home. The co-operation of the school and the 
horne is needed if society is t9 be improved and 
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safeguarded. It is sometimes possible through the 
school to so combine the information and interest in 
health that the child is returned to society in a 
condition which makes it much more probable that he 
will be an aid rather than a hindrance. We are not 
likely to over-emphasize the importance of doing all 
we can through education to improve the health of 
individuals both for their own good and in order 
that they may render the g~eater service to society. 
It is easy at this point to shift to the con-
sideration of the "social-civic" aims. No other social 
agency is completely meeting the need of training the 
young for worthy home membership, for the present and 
future. The school must do its part. The same is 
true in regard to the provision for those who are to 
be our future citizens and in regard to assuring their 
equipment with an ethical character which shall meet 
the needs of the future. 
As we are showing in other parts of our paper, 
we cannot safely leave to chance the choice of a voca-
tion for every pupil nor expect him to succeed without 
a training especially fitting him for his task. The 
school must provide both vocational guidance and vo-
cational education. 
Society has not devised a means for imparting 
the wisdom and virtue which will enable its members to 
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make their best use of leisure. Labor saving devices 
and a more humanitarian system of production have in-
creased the total amount of leisure, but unless men 
learn to make good, rather than bad, use of it, the 
outlook for social bet t erment is not good. ·where, 
outside of the schools, can an influence be brought 
to bear on the problem in a way to affect so large a 
number or with better hope of success? 
It is estimated that there was one pupil for 
every 210 of the total populat ion in 1889-90, and one 
for every 73 total population in 1914-15. This in-
crease in school population, together with the social 
changes referred to above, makes especially imper~tive 
the larger view of the educational task before us. 
Let us consider next the six functions of 
secondary education as given by Dr. Inglis: 
"(1) Adjustive or a·daptive, by which an 
individual becomes able to meet social 
conditions, and to adapt himself to the 
changes that the progress of the world 
may make in conditions." 
Social conditions are not static. Our work in 
education must prepare for a future which will differ 
from the present. 1~e changes cannot be prevented. 
The individual will need an equipment which will en-
able him to cope successfully with the future and its 
problems. In such an equipment encyclopedic informa-
tion of fact material will be insignificant as 
compared with the development of self-reliance, 
initiative and the ability to reach reasonable 
conclusions as to relative values. 
tt (2) Integrating (or unifying), by 
which an individual acquires the com-
mon knowledge, ideas, and ideals nec-
essary to all members of democracy. 11 
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In this condensed statement we have suggested 
not a diversion from our main topic, but a line of 
consideration t hat involves some of the most per-
plexing and difficult problems of our age. 
What common knowledge is necessary to all 
members of democracy? With all due respect for 
the opinions of the wisest experts in the field of 
education and philosophy, we know that there is likely 
to be little agreement in the answers to such a ques-
tion. Our own statement can only be in general terms. 
The expression 11 the tools of education11 gives the 
thought. There must be the ability to understand 
language as a means of expression and of securing 
added information. Beyond this there must be t hat 
instruction which has traditionally been called ele-
mentary. Since the· above applies to the secondary 
field, it suggests that in this "common knowledge" 
there must be a fair comprehension of the larger sig-
nificance of the outstanding problems of community 
life. 
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In regard to the "ideas and ideals 11 , we must 
strive to bring to the surface and make clear the 
contributions that come from the varying groups --
national, racial, industrial, social and religious, 
and are able to aid in solving the common problems 
of our democracy. These ideas and ideals must be 
those that will build up usages and customs under 
wh ich there shall exist a fair and just opportunity 
to serve and be served. These ideas and ideals 
come from the best ethical and religious heritage of 
the past. They must provide for the safeguarding 
of those agencies which shall assure their blessings 
to the future ages. 
"(3) Differentiating (or specializing), 
by which an individual develops his 
special gifts in order that he may 
serve society in specific ways." 
This calls for a recognition of the indi-
vidual as a unit --his needs, ability, native en-
dovment, former training under various influences of 
home and school, present interests, and possible and 
probable future. Social progress has been from sim-
ple organization to complex organization. Division 
of labor has been followed by still newer subdivision. 
The further this is carried the greater is the need 
of developing a spirit of real co-operation. With • 
the passing of the apprentice system and the coming 
of compulsory school attendance the school must 
g ive the individual a training that will aid him 
in fitting for his future employment. Obviously 
the number of different employments is too·, great 
t o make it possible for the school to train for 
each. The school can hope to aid in the develop-
ment of the individual's greatest gift, but, in 
most cases, not in the a pplication of t hat gift to 
t he finer subdivisions of industry. 
n(4) Propaedeutic, by which an indi-
vidual prepares himself for continued · 
education which is to be built upon 
the founda t ions h e is lay ing at pres-
ent. 11 
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The over-emphasis placed upon the preparation 
for continued education in the past offers no excuse 
for the neglect of this function when through changed 
conditions and convictions we find a larger and more 
varied task. All the aims of education must be kept 
in mind in meeting the needs of those whose formal 
school life is prolonged. Since society offers them 
a longer preparation for life, it has the right to 
expect a proportional r eturn in those qualities of 
leadership without wh ich no democracy is secure. 
In mee t ing their need the secondary schools cannot 
safely rely upon numbers, actual or relative, in or-
der to measure the importance of the work. One in-
dividual endowed by nature with unusual gifts and 
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possessed by a spirit of service may make a return 
to society that defies any adequate measurement. It 
is not here a question of awarding honors. But so-
ciety needs the help of the most skillful in order to 
meet its many and perplexing problems. 
"(5) Selective, by which an individual 
is directed toward educational endeavor 
to which he is adapted, and away from 
educational endeavor in which his mental 
limitations preclude profitable progress." 
Both for the welfare of the individual and 
for society it is essential that the special ability 
of each person should be developed. The better the 
individual is understood, the more clearly wil+ be 
seen such power for service as each may possess. 
We have sometimes felt in the past that, 
when a pupil worked up through the regular program 
of studies and at last met such difficulty in one 
or more that he was not promoted, school could do 
little more for him, or that his ability was so slight 
that further education could accomplish little. 
V~ere the fault is not one of effort, it may 
well be true that the practical limit has been reached. 
If the difficulties presented in the traditional 
program were a reliable test of abilities, the conclu-
sions might be sound. But we now know that a lack of 
ability in one type of study does not entitle us to 
expect an equal lack in others. It is, therefore, 
the function of education to discover the ability 
or interest that gives greatest promise and to fur-
nish the opportunity for its development. 
tt(6) Diagnostic and directive, by 
which an individual is guided towards 
the line of activity in which he can 
do his best work." 
This function calls for a variety of sub-
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jects sufficient to give the pupil an idea of the 
opportunities in many kinds of work and a chance to 
try out his ability and interest in order to have a 
basis for determining the direction ih which he is 
likely to succeed. The help given must be thorough 
and systematic "including educational guidance and 
direction in the narrower sense, moral guidance, 
social guidance, physical guidance, and vocational 
guidance." (Inglis) This quotation illustrates 
lack of agreement in the use of the term "vocational 
guidance". Those most interested in the movement 
have wished to have vocational guidance understood 
to include all the kinds of guidance any person 
should need except the specialized advice or guidance 
of the expert -- such as the doctor or lawyer. 
In a democracy where education is provided 
for by the people and for the people it may seem al-
most too obvious to need stating that as many as 
possible should be kept in the system as long as 
long as possible. By this we do not mean to repeat 
• 
Year 
1921 
1922 
1923 
the experience of Rome in connection with the "corn 
laws 11 • Nor is there much danger. The hunger and 
thirst after knowledge is not yet so conspicuous 
as to cause alarm. Vfuat we do mean is that from 
the double viewpoint of the individual and society 
each boy or girl should s t ay in school as long as 
the time is yielding a profitable return. 
Five years ago such reports as were avail-
able did not seem to give any very reliable proof 
t hat the junior high schools were responsible for 
any great improvement in the retention of pupils. 
But if may be equally true that there is no indi-
cation of a loss. · So many conditions outside of 
the school influence the at t endance that hasty 
conclusions are not likely to be very sound. 
In this connection the following sta!;istics 
which the writer worked out for the Somerville 
School report, 1923, may prove of interest: 
For a Series of Years 
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Ave.Mem. Av~.Mem. Ave.Mem. lrve.Mem. Per cent.Ave.Mem. 
in all Grade Grade Grade in Grades 
Schools VIII IX X VIII IX X 
13,396 1044.95 913.74 622.7 7.80 6.07 4.66 
14,004 1090.93 1012.30 781.2 'Ff:'F19 7.23 5.5'7 
14,308 1109 .0'7 1051.50 834.5 7.'75 7.35 5.83 
-
In 1921 the first class was promoted from 
t h e junior high schools that had entered with t he 
system complete for t he whole city. By including 
grades 8, 9, and 10 we have under consideration the 
transition from junior to senior high school. We 
may assume that failure of promotion is fairly uni-
form for these grades. In 1921-22 we note a loss 
of 33.65, or 57%, in average membership from grade 
8 to 9. Following the same group the next year 
a loss of 177.8, OD 1.4% - grade 9 to 10. We note 
also a d ecrease of t he proport ion of total member-
ship in grade 8 for t he three years and an increase 
in grades 9 and 10, represented in per cent. re-
spectively as .05%, 1.28% and 1.17%. 
The influence of two factors in this con-
nection cannot be easily estimated; first, the 
increase in average membership for grade 9 from a 
considerable number of pupils who in t he previous 
year were not in t h e public schools; second, the 
decrease of attractive opportunity for employment 
in these years after the war. 
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In 1923 there was t he largest per cent. of 
total average membership in grade 10 up to t hat time -
indicating a gradual increase in retention. 
It is of interest to compar e the figures for 
Somerville with its junior h igh schools with the per 
cent. of total enrollment for the State of Massa-
chusetts for 1921-22 for grades 8, 9, and 10 re-
spectively. These per cents. are 7.22 6.05 
4.57. 
Let it be noted that there is here a slight 
difference, since for Somerville we are dealing 
with average membership and in the State with total 
enrollments. 
Average Membership is smaller than Total 
Enrollment. 
There appears to be a small but favorable 
margin in the favor of the city with the junior 
high school in contrast with the whole state. 
The comparison can be carried further by 
noting the per cent. of enrollment for continental 
United States in the same three grades for 1921 and 
1922. 
They are: 6.32 
6.05 
4.55 
4.95 
2.90 
3.15 
(1921) 
(1922) 
In these last we note again the relative 
decrease in grade 8 and an increase in grades 9' 
and 10, and a creditable margin for Somerville. 
But we also find an evidence of retention for the 
whole country. Is it possible that the junior 
h igh school or the underlying educational princi-
ples are becoming effective in the larger centers 
23 
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of population to be entitled to some credit for this 
situation? 
In regard to economy of time the present at-
tention is directed toward a wiser use of the time 
rather than in the hope of completing secondary edu-
cation earlier -- except in so far as there is pro-
vision of industrial promotion due to a more flexible 
system. The need of providing for the recognition 
of individual differences, exploration for guidance 
and vocational education is probably noted sufficiently 
elsewhere in this discussion. The justice of this 
claim is obvious. 
The traditional organization makes no adequate 
provision for recognizing the nature of the child dur-
ing adolescent development. The child's emotional out-
look may well be cramped . by the continuance of the unmodi-
fied routine of the elementary school methods. 
Even from the older subject-teaching point of 
view in the upper grades there has been appearing dif-
ficulty in securing teachers qualified to present ef-
fectively all subjects. A measure of departmental teach-
ing inevitably crept in in many schools before it was 
• definitely recognized and provided for in the broader and 
more comprehensive junior high school plan. 
Vfuatever provides for a recognition of the child 1 s 
nature and for better teaching will also teod to secure 
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better scholarship. Enrichment of subject matter and 
better methods of presentation can hardly fail to secure 
a greater appeal to interest and thus improve scholarship. 
Again what appeals to interest combined with an adjust-
ment to the social instincts of adolescence securing 
greater freedom and appealing to the group loyalty and 
altruism of the individual must secure a better disci-
plinary situation. It is well to keep in mind there 
the role that the junior high school is to play in its 
relation to the grades below and above. According to 
Davis (J.B.) one of the outstanding functions of the 
junior high school is to tal(e the pupils as they come 
in mass from grade 6 and direct them into the course 
groups for grade 10. Articulation with grades 6 and 10 
must avoid the old conspicuous break between elementary 
grades and senior high school. We have considered the 
changed conditions of life that have called for a reor-
ganization in education, a broader and more comprehensive 
statement of aims and the special functions that educa-
tion above the primary grades is to perform. It may be 
well to call attention to the fact that whether we are 
considering the aims or the functions of secondary edu-
cation there is an inevitable overlapping. The seven 
objectives given in "Cardinal Principles" are obviously 
closely interrelated. The devices and practices intended 
to provide for one function often aid in several. Vftlile 
uniformity of readjustment devices cannot be ex-
pected, most junior high schools will doubtless 
include the following features: (1) A single 
unit of organization for grades ·7, 8, and 9, 
(2) to which all pupils are admitted from grade 
six, regardless of former promotion practice, who 
by physical development have reached a stage where 
they are likely to profit more by this change than 
by remaining in the elementary school. (3) A 
Program of studies - varying from one community to 
another in order to fit the immediate local need -
including a wide field of subject material, with 
suitable equipment to adequately present it in such 
a way as to fit the opportunities to the individual 
pupils. This enrichment of program must provide 
for exploration for guidance and a beginning of vo-
cational education. It will continue the provision 
for teaching "fundamental processes" or the ntools 
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of learning" and introduce the differentiation gradu-
ally. There will be language, English and foreign, 
social studies, mathematics, science, practical arts, 
fine arts and health instruction. (4) Department-
alization will improve the quality of teaching - im-
proved teaching will result in greater interest -
greater interest will awaken special abilities in-
volving better interest and motivation both as 
cause and effect. (5) Some adaptation or degree 
of promotion by subject will prevent useless repe-
tition. (6) The methods of teaching will be based 
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on the values mentioned in (4) above and will include 
a use of various socializing devices to the end that 
the child may be an active participator in promoting 
his own development and progress rather than a pas-
sive recipient of accumulated knowledge. The 
methods used should be based on the best findings 
of modern educational psychology as adapted to the 
individual pupil and the subject material or skill 
involved. (7) The purpose of our whole discussion 
is to make sure that a suitable advisory system is 
not omitted. Out of such a system go the influ-
ences that have a vital relation to practically every 
aim and function of the school. (8 ); The staff should 
be composed only of those who are fitted by tempera-
ment, ability, interest, training and enthusiasm or 
c~nsecration for the task of dealing with the youth 
of the junior high school· age~ (9) Use will be made 
of all the multitudinous clubs, activities and social-
izing organizations, whether considered outside or in-
side the curriculum, whereby abilities may be discov-
ered, interests aroused, skills developed, and the 
"ideas and ideals" needed in a democracy may be in-
culcated. (10) The building and equipment for the 
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efficient junior high school should be commensurate 
with its task. The success of the school will be 
measured in no small degree by the care with which 
this need is met. 1~e equipment should be such as 
to make possible and aid the best teaching of the 
academic, practical arts, fine arts, health and so-
cial programs and civic virtues which are involved 
in the junior high school task. 
Harmony in Aims of Vocational Guidance 
and the Junior Higg_School. __________ _ 
Thus starting from diverse sources the two 
movements, Vocational Guidance and Junior High School, 
have much in common. An important principle of 
both movements is the effort to arouse in each per-
son a desire to reach a worthwhile goal and to see 
that this desire is wisely directed. The aim of 
Vocational Guidance is to aid one in choosing his 
work, preparing for it, and making progress in it. 
So with the Junior High School, since it has to 
deal with the many who must soon enter some definite 
form of employment, the awakening of the real in-
terest, or the discovery of the decided preference, 
aids in the adjustment of the individual to soci-
ety's needs. This is equally true of those whose 
life-work is to oall for many years of extended pre-
paration. 
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We have thus a similar aim for both move-
ments. 
A choice once made may be permanent or tem-
porary. In either case, it has decided value as a 
motivating or vitalizing factor in education. If no 
choice is made, information as to life 1s opportuni-
ties form a much needed basis for a wise considera-
tion of the problem at some later date. A decision 
t hat certain fields are decidedly undesirable, or 
t hat one has conspicuous inability for certain lines 
of work, has its value as limiting the field from 
which a choice is later to be made. Thus guidance 
becomes a matter of direction and self-direction 
rather than exact and defintte placement of the in-
dividual irt the complicated social order. Since 
t he adolescent age is t he time when ideals often 
secure t heir most lasting influence upon character 
and ambition, the Junior High School age offers the 
greatest opportunity for wise guidance. The hero 
worship of the adolescent often becomes the determin-
ing motive, shaping all the future years of the indi-
vidual1s life and effort. 
It se ems t hat Vocational Guidance is an inev-
itable concomitant of a real Junior High School. 
If the school is organized in accordance with the 
most generally accepted standards of the best 
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educators of to-day, it is striving to do for the 
pupils what the advocates of Vocational Guidance 
reconnnend. Or, to state this same truth in another 
way, an enthusiastic and optimistic advocate of 
Junior High School work might well say that a pupil 
entering into the Junior High School life, who has 
a good spirit of co-operation and enthusiasm, is 
likely there to find such interests as will call 
forth his best effort, improve his desire to take 
his place in the community of which he finds him-
self a member, and in so doing make the natural 
choice for his larger community experience in the 
world without. Before he has completed the Junior 
High School, if his life-career choice has not yet 
been made, he is probably, at least, going in a di-
rection which will assure t hat choice being made 
wisely when the time comes. We find among adults 
so few who are doing the work which they intended 
to do in childhood, so few who have carefully chart-
ed their career in life from the beginning and fol-
lowed its course in detail, and so many who have 
succeeded through various and apparently unrelated 
lines of endeavor, that we are giving a real Vo-
cational Guidance value if a pupil is progressing 
on his way in a purposeful and enthusiastic and 
enjoyable manner. 
COURSE OF STUDY 30-A 
SOMERVILLE, MAS~ACHUSETTS 
JUNIOR HIGH SCHOOLS 
First Year ( Grade 7) 
Required: 
English 
·Periods per week 
3 
Arithmetic 3 
Hi,tory and Geo~raphy 3 
Hygiene 1 
Music 1 
Spelling 
Writing 
Drawing 
Cooking and Sewing 
or 
Shop Work for boys 2 
Physical Training 
Elective: (choose one ) 
Latin 4 
French 4 
Spanish 4 . 
German 4 
Special Household Arts 4 
Special Manual Arts 4 
Typewriting and Commercial 
Principles 4 
Elemeutary Subjects ( Special ) 4 
Second Year (Grade 8) 
Requited: 
English 3 
Arithmetic 3 
History and Geo~raphy 3 
H ygiene 
Music 
Spelling 
V\l riting 
Drawing 
Cnoking nnd Sewing 
or 
Shop Work for boys 
Physical Training 
Elective: (choo;e on e ) 
Latin 
French 
Spanish 
Germ an 
Special Household Arts 
Special Manual Arts 
Typewriting and Commercial 
2 
4 
4 
4 
4 
4 
4 
Principles 4 
Elementary Subjects (Special) 4 
Third Year (Grade 9) 
Required: 
English 
Community Civic& 
Music 
Physical Training 
5 
Periods per week 
Elective: (choose one group) 
College:-
Latin 5 
Algebra 5 
Ancient Histor-¥ 3 
\lcientific:-
Algebra 5 
Ancient History ;:t 
Mechanical Drawing 1 
Latin or Manual Training 5 
Normal:-
Algebra 5 
Ancie.nt History 3 
Freehand Drawing 1 
Latin or French 5 
Manual Arts :-
Algebra 5 
Mechanical Drawing 2 
Manual Arts 6 
Household Arts : -
Algebra 5 
Freehand Drawing 1 
Household Arts 7 
Commercial:-
Bookkeeping 5 
Typewriting 2 
Penmanship 
Spani•h or French or German or 
Manual Arts or Household Arts 5 
General Course:-
Mathematics 4 
Latin or French or Spanish 5 
M . T. (2) and Mechanical Dr.(2) 
or 
Cooking, Dressmaking and Free-
hand Dra wing 4 
Independent Household Arts :-
Drawing 1 
Dre8'making 2 
Textiles (millinery in season) 1 
Cooking (includin~ I of table 3 
service) 
Food Study 1 
Design (household) 2 
Arithmetic (applied to household 
problems) 2 
Science (household) 
(Scientific group omits rrusic. Normal has 
English four periods instead of five.) 
Shop work for boys: 
Carpentry (including project work, construction, 
nnd repairs) in all schools. In addition a sec-
ond occupation is provided in the several schools 
as follows: Northeastern. Bookbinding and 
Printing; f'n•1thern and Western, Metal Work-
ing. 
Sept. 1923 
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Though it is impossible to confine educa-
tional guidance of t he individual to any age, it is 
obvious that for large numbers the Junior High School 
offers its peculiar opportunity. There is thus seen 
to be a decided harmony in the aims of Vocational 
Guidance and Junior High Schools. 
Comparison and Criticism of Vocational 
Guidance Methods in Use. 
Many of the larger school systems have a 
complete department of Vocational Guidance. Such a 
d epartment makes a survey of the community for occu-
pational information. This with vocational guidance 
i nformation of a wider scope is made available for 
the counselors working throughout the school system. 
In co-operation with the attendance department place-
ment work is done. Those pupils who have reached 
t he age where they may legally enter employment and 
are not willing to remain in school longer are aided 
in secu~ing the work for wh ich they are best fitted. 
Often such boys and girls can later be persua.ded to 
go back to school or may be led to take part time 
courses which will be of value in advancement. 
Thus the follow-up and replacement is an important 
work of the department. 
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From the nature of the task which the Junior 
High School is to perform the counselor's work there 
is especially important. This may involve a care-
ful supervision of the course choices of each pupil 
in the school. If the s y stem is well organized, 
i n formation will be gathered from the home, the 
home room teacher, the subject teacher, the club 
sponsor and any other person who is able to give 
information of value. There will also be a study 
of the results of tests and measurements used in the 
school together with achievement records. Vfuat such 
a counselor is able to accomplish is measured by 
those qualities of personal character and skill which 
enable one to gain quickly and completely the confi-
dence and co-operation of the pupil and to judge 
wisely of his abilities and possibilities. Vfhat 
can be accomplished is also measured largely by 
the element of time. If the counselor is able to 
g ive full time to t he work, it is possible to find 
new and useful aids continually. The literature 
on the subject is increasing and improving. If 
the counselor is a regular teacher giving part time, 
care must be taken that the routine of class work 
does not encroach upon that wh ich should be given 
to guidance • 
From the Vocational Guidance department or 
from the administrative office of the school de-
partment pamphlets are sent out to the homes ex-
plaining the courses of study offered in the schools 
and the line of life-work for which these courses 
prepare. Such material is usually sent at the time 
pupils are to enter High School and a choice of 
course ne.eds to be made. Many cities may make a 
practice of doing this, but it may not be unfair to 
mention Boston and Pittsburg especially. 
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In some cases definite classes in Vocational 
Guidance are included in the program of studies for 
the junior high school either throughout the three 
years or in certain parts of the time. The thorough-
ness with which this work is done depends more upon 
the skill of the teacher than is the case in the 
teaching of those subjects where the text books have 
been more carefully worked out. In some instances 
the study is carried out chiefly through various 
modifications or adaptations of socialized recita-
tion, involving pupil reports and class discussion 
of the various advantages and disadvantages pre-
sented by each of a series of occupations. There 
may be a preference in some places to call such a 
study occupational information rather than Voca-
tional Guidance, implying that it is chiefly a broad 
foundation for future guidance. In this work of 
providing occupational information perhaps t h e most 
vital method is to t ake t h e class to visit some 
local business or industrial plant. The visit to 
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a telephone central, a factory or a store can fre-
quently be arranged . Often such industries as are 
open to public inspection make a practice of pro-
viding guides for visitors. The writer recalls a 
trip through the Quincy Cold Storage plant in Boston 
with a small group of Boy Scouts. Such an experience 
is full of suggest i on fo r useful material for use 
in many classes other than those definitely studying 
occupations. Illust;rated mat erial can be secured 
from many companies who are willing to advertise 
their products in an educational way. Other com-
panies or associated companies are willing to fur-
nish a lecturer admirably qualified and equipped 
with illustrat ive material or moving pictures to pre-
sent this information to ·t h e pupils in the school. 
From other sources the pictures with accompanying 
written lectures may be secured. 
It is obvious that such a plan is closely 
related to problem work in commercial or community 
civics. The degree to which such information and 
experience is utilized for definite vocational or 
educational guidance differs widely in actual practice. 
• 
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In some schools the principal assumes re-
sponsibility for such guidance as is given. This 
may mean a personal conference with each pupil once 
or twice a year in relation to t he ch oice of course. 
It may be a case of counseling only with t he pupils 
who have special problems or who seek advice. It 
may be the formal talk to the sixth grade pupils 
before entering the junior high school or to those 
a bout to enter the senior high school. Such group 
advice, doubtless, has general value, but its failure 
to meet the need of the individual pupil, no matter 
how clear the talk may have been, is known by many 
a home room teacher. In any c·ase it is to be d oubted 
that a principal of a large junior high school has 
time enough to enable him to do the guidance work 
for the whole school as thoroughly as it ought to 
be done. 'l1he best he can hope for is to be sure that 
h e has a chance for consultation in the more diffi-
cult cases. 
In some junior high schools the clubs and 
ot her pupil activit i es or ext ra curricula interests 
are conducted with t h e d eliberate intention of yield-
ing especial vocational guidance aid. The Holmes 
Junior High School in Philadelphia is an example of 
this type. It is possible that the junior schools 
of San Antonio may give another illustration. 
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Even wh ere t here is not such a spe cific aim the 
clubs aid in the general junior high school aims 
of awakening interests, discovering abilities and 
arousing ambi t ions. 
In some cases i ndividual subject teachers, 
especially in t h ose subjects wh ich are considered 
valuable as giving an opport unity for e xploration, 
h ave done effective work in guidance. In prac t ical 
arts classes for boys this may have involved a g ood 
deal of illustrated material drawn from varied 
sources. The less formal class room methods in 
such subject t eaching frequ ently gives a chance 
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for a closer personal contact and understanding be-
tween pupil and teacher. Doubtless somewhat similar 
values have often been secured by the more successful 
teachers of h ousehold arts. The opportunity of ef-
fective counseling by the sk illful and wise tea cher 
in this department is perhaps one of the greatest in 
the whole junior high school organization. 
The teacher of history is able to g ive much 
in the way of occupational information a n d to tea ch 
much of value in guidance, if the fact material is 
interpreted with an emphasis upon its sociological 
and economic aspect presented in an elementary way. 
The teacher of general science has a chance 
for g iving effective aid in supply ing a background 
for the occupational information referred to a-
bove. 
In community civics especially is there an 
enphasis on the ideas and ideals of democracy and 
the responsibility and opportunity of citizenship~ 
The moral and ethical problems must be made as val-
uable as possible. 
A reference has already been made to the 
work of Dr. Jesse B. Davis, in Grand Rapids, which 
occurred before the organization of t he National 
Vocational Guidance Association. In his book 
"Vocational and Moral Guidance" there is presented 
a plan of guidance -which grew out of experience. 
There was the hope that the work in English compo-
sitlon could be made more real and enjoyable as 
well as effective if subjects were chosen from the 
problems relating to the life-career. 
In practice this provided for a special 
topic for chief emphasis and consideration in each 
of the grades seven to twelve inclusive as follows: 
Seventh Grade - Vocational Ambition 
Eighth Grade - The Value of Education 
Ninth Grade - The Elements of Character 
that make for Success 
Tenth Grade - 1~e World's Work- a call 
to service 
Choosing a Vocation 
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Eleventh Grade- Preparation for One •-s Li.fe-Work 
Vocational Ethics -
Twelfth Grade - Social Ethics. Civic Ethics. 
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The condensation and distribution of this 
plan to fit the three years of junior high school 
is easily recognized. The work in English litera-
ture and oral English may also be effectively used 
as part of such a plan. 
Every subject teacher should so present the 
material that whatever has value for the purpose of 
guidance may not be lost. But it should be present-
ed in a way that is natural and with care to avoid 
mak ing the guidance idea so conspicuous and omni-
present that the pupil will tire of it. 
'11he home room teacher in the junior high 
school has inherited much of the responsibility 
of the single class room teacher of the upper ele-
mentary grades where no departmentalization was 
practised. In many junior high schools to-day she 
is expected to retain that close personal contact 
with the individual pupil and to familiarize herself 
with the home background of each so as to be able to 
act in the capacity of a counselor and guide. She 
I is to know the pupil s achievement in all subjects 
and to give consultation in case of difficulty with 
any study, suggest change of course where it may 
seem wise and especially to solve disciplinary prob-
lema. Many schools have no other plan for guidance 
other than this and even this taken rather as the 
inevitable routine of the task rather than plan 
for thorough vocational or educational direction. 
The special skill and personality of the teacher 
is the measure of its value. 
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As a change from the elementary school prac-
tice the suggestion is made that the home room 
teacher retain the same group throughout t heir 
three years in junior high school. The argument 
is that by so doing she knows them better and can 
serve more effectively as a guide. If this is ex-
pected to involve close contact with the home, an 
especial burden is involved when a new group is to1 
be taken. This depends on ·how thoroughly the home 
visiting is done. 
Another suggestion is that the main group 
in charge of the home room teacher remain the same 
except for those entering the school and those 
graduating. If attendance and distribution were 
uniform, one-third of the group would be new each 
year. The claim is made that this has the especial 
advantage of getting the new pupils into the spirit 
of the school more quickly and effectively. 
In practice the var i ous plans and devices 
are used with all degrees of thoroughness or lack 
of thoroughness. This is inevitable because of the 
recent readjustments involved in reorganization and 
the lack of understanding and appreciation of t he 
value and significance of guidance and its especial 
i mp ortance in t he whole purpose of t he jun ior high 
school. 
In the statistics g iven above relating to 
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the mat t er of retention i t is easily seen t h at the 
more effectively we are able to keep pupils in school 
the more completely will the vocational guidance con-
cern itself with educational guidance. If relatively 
few are to drop out of school during t he junior high 
school years it may be possible to give a reasonable 
at t ention to t heir need without an elaborate organ-
ization. The extent of t h e task is likely to vary 
with local conditions. 
It would seem that no junior h igh school 
could adequately meet its requirement that does not 
have someone to act as a guide and counselor. Much 
depends upon the peculiar gift and ability of the 
counselor. It may, perhaps, be truly said that the 
efficient counselor is born not made. We mean by 
this t h at, while a certain technique may be valuable 
and methods found peculiarly fit t ing t o t he task, 
the person wh o has the g ift of quickly winning the 
complete confidence and co-operation of t he one to 
be guided, and who has unusual skill in the estimate 
of human character and ability, can often achieve 
what seems a marvellous measure of success. 
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It may be well to stat e here that few peo-
ple who are acquainted with the Vocational Guidance 
problem expect that even one thus qualified for the 
work is ever going to prescribe in a definite and 
fixed way a career of another person. The effort 
must more and more be given to making sure that the 
next immediate step to be taken is wisely chosen, 
and that a person guided is continually developing 
the power of self-guidance • . 
For those who fear any attempt at guidance 
we might well ask whether the absence of all guides 
is likely to bring any bet t er results. 
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CONCLUSIONS 
It would seem that vocational guidance is 
the chief function of a junior high school and that 
definite provision should be made in order that the 
work should not be neglected. Relatively few cities 
at present are likely to adequately finance the or-
ganization of a complete Vocational Guidance Depart-
ment. Where there is no such department the problem 
should be systematically worked out with the indi-
vidual school as a unit. This calls for a recogni-
tion of the importance of the task and the development 
of effective faculty co-operation. The unifying 
influence must be found in the school counselor. It 
is the principal's duty to establish and maintain such 
a system. '11he part he is t o take in the actual work 
of guidance will be determined largely by the size of 
the s chool. 
Application to the Southern Junior High 
School, Somerville~Massachu~etts. 
The Southern Junior High School has over a 
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t h ousand pupils. There are 35 teachers besides the 
Master. The building is a 12-room elementary school 
with additions on two sides, giving a total of 32 
class rooms. There is no auditorium, other than the 
provision whereby two class rooms separated by fold-
ing doors may be used as one. Such an equipment 
occurs on t wo floors. There is no gymnasium or pro-
vision for baths in connection with the work in ath-
letics. Practical arts for boys includes shop work 
in wood, metal a nd mechanical drawing. Household 
arts provides for coo k ing and sewing. The recitation 
periods are on e h our long t o provide for supervised 
s t udy. There are four periods of class work each day. 
One day each week t h e time of the regular class work 
is reduced to 45 minutes for each period and a fifth 
p e riod of one hour is given to club activities. 
Gymnastic, setting drills are carried on under pupil 
leadership. There is a students' council, safety coun-
cil and a system of home room organization and marsh als 
~or corridor duty. Athletics, school paper, orchestra 
and club receive good support and there is an excellent 
spirit of school loyalty and pride. The faculty is co-
operative and has the variat ion in length of service 
that is commonly f ound. 
Some teachers are interested in Vocational 
Guidance, but there is no definite organization in 
the school department or the building to care for 
the work. The general work in the school is good. 
A successful master and efficient teachers always 
do a certain amount of guidance, but it should be 
mo1~e systematic. 'l"he present guidance to the in-
coming sixth grades and that given to grade nine 
concerning the senior high school is perhaps suf-
ficient in the first case, but not in the latter. 
The recommendations made for the school as 
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a result of the above study would include the pro-
viding of an auditorium and gymnasium with baths. 
The auditorium would make possible the presentation 
to the whole school or to large groups in the school 
of much material of value as a basis for guidance. 
In assemblies programs of an inspirational nature 
might serve to arouse ambition and foster idealism. 
Talks by men who have made a real, even if not 
spectacular, success could thus be given to the 
school. The present work in dramatization, debate 
and programs for special days would hav~ a chance of 
far greater usefulness to the school. There would 
be the opportunity for a trial of the grade forurn 
plan as used in the Holmes Junior High School of 
Philadelphia, and also for securing a more uniform 
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and enthusiastic support of our present student 
council and its associated organizations, the Junior 
Safety Council and Marshals. 
The gymnasium and baths would make possible 
a better program of health education. 1~e actual 
demonstration of the value of cleanliness would 
prove a blessing in many instances. The help thus 
given to a larger number in the school would have 
its special guidance value in the case of those 
whose homes are obviously failing or unable to meet 
a real need. 
By consulting the accompanying program of 
studies it will be noted that General Science is 
omitted. In response to a q_uestionaire sent out to 
junior high schools throughout the state the writer 
found that of those who replied and appeared to be 
full three-year schools only four out of forty omit 
general science. It should be in the program of 
studies in order to bring the school up to the ac-
cepted standard of junior high school requirements. 
By means of the same questionaire it was found that 
13 out of 40 offer Ancient History. Only ? require 
it. This supports the conviction that it should 
be omitted to give room for general science and more 
community civics. 
A questionaire in the school revealed that 
of the parents whose children are the pupils of the 
school 1266 are foreign born and 701 American born. 
About 352 homes use a foreign language as compared 
with 633 that use English. This includes ten dif-
ferent languages, as follows: 
Italian 186 Polish 4 
Jewish 63 German 4 
Portuguese 55 Lithuanian 4 
French 20 Greek 4 
Swedish 11 Norwegian 1 
Total 352 
The inference drawn is that some provision 
s hould be made in the program of studies to secure 
greater emphasis upon comnunity civics and English. 
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These changes in the program of studies are 
preliminary to the recomraendation for t he Vocational 
Guidance plan. The program changes should be fol-
lowed by partial ability grouping to enable a better 
adjustment of the class room work to individual 
needs. At present this type of ability grouping 
would rest chiefly upon the scholarship records. 
The electives in grades seven and eight do not make 
it possible to carry such grouping very far. 
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The faculty should be led to understand the 
need for a co-operative undertaking of the Vocational 
Guidance problem in the school. More useful and 
thorough attention should be given to the informa-
tion in the record cards that has value in Voca-
tional Guidance. The actual details of these 
records should be worked out in the school and be 
subject to modification as change seemed advisable. 
However, they should include in addition to the 
health and scholarship data reference to special 
ability, interests, traits of character --reliability, 
perseverance, initiative-- and achievement outside 
of school. Especially should there be collected 
such information regarding the home background --
industrial, financial, educational, moral, as well 
as parental attitude and ambition for the child,--
as shall help in forecasting future possibilities 
and probabilities. The extent of future education 
and tentative occupational goal should be noted. 
The plan of guidance through the work in 
English as proposed by Davis should be adapted to 
the school as a unit. Not only would this call 
for no change in the program or additional time, . but 
it would satisfactorily meet the need. 
A small rotating committee of teachers should 
keep the vocational guidance program clearly before 
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the faculty in teachers' meetings. All subjects 
taught should yield their reasonable contribution 
to the total occupational information for the pupils. 
'l1his would be accomplished by having all teachers 
aroused to the real significance, importance and 
value of such information. This means not so much 
a change of subject material as a point of view. 
How does the g iven subject relate itself to real 
life? If such material does not have a vital bear-
ing upon life, it should g ive way for something more 
important. 
The home room teachers should give more at-
tention to continuous guidance in order to avoid ill 
advised choices of course. The h ome room teacher 
by repeated conference with each pupil should secure 
the preparation necessary for a wise choice of studies 
for the following year. The ch oice is made in April 
when marks for the first three quarters are available. 
Th e co-operation with t he h ome s h ould be secured be-
fore this time. The decision should be made as a 
result of a more prolonged and careful consideration 
of all available information than appears to be the 
practice at present. 
One teacher should serve as a part time coun-
selor in co-operation with the principal. 
SUMMARY 
All who take thought for their own welfare 
and the best interests of others are bound to con-
sider the question of the wise choice of a vocation. 
The thought that especial attention to this problem 
would result in greater personal and social happi-
ness and success led Professor Parsons to write -a 
book called nChoosing a Vocation". An organiza-
tion soon enabled Mr. Parsons to give counsel to 
many seeking advice and in 1909 Mr. Myer Bloomfield 
became Director of the Vocational Bureau of Boston. 
Wide publicity was given the work of the Bureau. 
Mr. Frederick J. Allen, associated with Mr. Bloom-
field, made careful studies of various occupations. 
The work grew in usefulness and scope and was finally 
taken over by Harvard University in 1917. 
In 1910 Charles W. Eliot in an address be-
fore the National Educational Association emphasized 
the value of the life career motive, as a means for 
vitalizing the school work of the child. Dr. Jesse 
B. Davis published a book called "Vocational and 
Moral Guidance", setting forth a plan used in the 
work in English Composition .in the schools of Grand 
Rapids. 
In 1913 The National Vocational Guidance 
Association was organized and later followed by many 
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local associations. Many school systems have or-
ganized Departments of Vocational Guidance in order 
t hrou gh educational means to meet .the need of such 
supervision. 
Junior High Schools grew out of the belief 
that there was need of enriching the program of 
studies, economizing time and preventing the large 
number from leaving school before entering high 
school. Compulsory school attendance laws made 
it conspicuous that; for many preparation for some 
long continued education was of less i mportance 
than education of immediate value. There was a 
change from considel"'ation of the needs of the few 
to t he many. Educational aims were restated most 
completely in Cardinal Principles . of Secondary 
Education to include health, command of fundamental 
processes, worthy home membership, vocation, citizen-
ship, worthy use of leisure and ethical character. 
By grouping the 7th, 8th and 9th years of 
school work in one organization, by adding practical 
arts and departmentalization and by deliberately us-
ing all helpful devices it is hoped to discover the 
individual pupil's interests, tastes, abilities, 
aptitudes and to awaken his ambition. It is thus 
felt that a better preparation for future education 
or immediate entry into employment will be secured. 
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1~e harmony in aims of Vocational Guidance 
and t h e Junior High School is obvious. 
In present practice there are all degrees to 
thoroughness in the attack ·upon the guidance problem. 
Some cities have a complete department with counselors 
in each school. Some have vocational guidance classes -
occupational information classes or emphasis upon such 
values in the classes teaching social studies. Some 
rely upon the direct personal guidance of indivi dual 
pupils by the principal, especially in relation to the 
selection of courses. In other schools there is mis-
cellaneous guidance by club sponsors, subject teachers 
and home room teachers. 
As a conclusion vocational guidance is recog-
nized as on e of the chief functions· of the junior high 
school. Since that is so the school should act as 
a unit in meeting this need when ther-e is not a com-
prehen sive system for the whole city. There should 
be complete faculty co-operation and when possible a 
counselor to unify and supervise the guidance work in 
the school. 
In applying the study to the conditions in the 
Southern Junior High School, Somerville, the building 
equipment should be increased to provide for audita-
rium, gymnasium and baths. Ancient history sh ould be 
dropped. General science and more community civics 
Summary 
4 
should be given. The teaching of English should 
meet t he needs of those children . in whose home a 
foreign language is spoken. Partial ability group-
ing should be adopted. The faculty should undertake 
the problem of establishing vocational guidance in 
the school as a co-operative enterprise. 
of guidance through English as given in "Vocational 
and Moral Guidance" by Davis should be adapted to 
the school. There should be a small rotating com-
mittee of teachers to give the faculty advice upon 
the problem of guidance in the school. The home 
room teacher should give more attention to continuous 
guidance. One teacher s~ould serve as .part time coun-
selor in co-operation with the principal. 
-Bloomfield, M. 
Brewer, J. M. 
Davis, C. o. 
Davis, J. B. 
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